Rhetoric and Composition

1. Choose one historical period (e.g. Classical, Renaissance, Enlightenment) and explain, using two or three authors as examples, how the rhetorical theory of the period is related to its socio-historical context.

2. Discuss (1) three or four of what you consider to be the most significant issues relating to basic writing courses in contemporary universities, (2) your theoretical assessment of these issues, using authors such as Shaughnessy, Elbow, and Bartholomae as touchstones, then (3) relate these issues to your own pedagogical practices in English 101.

3. Compare and contrast Burke’s theory of consubstantiality with Morrison’s theory of Africanist presence. What do such rhetoric and literary theories add to our knowledge of semiotics? What implications do they carry for multiculturalism in the composition classroom?

4. Discuss the rhetoric of education and how it represents differences in power, gender, and class. Draw on several different (at least three) kinds of educational models to answer this question. What are the epistemological and pedagogical consequences of these different models?

5. Discuss the role and function of invention in the composing process from classical times to more current rhetorical and composition theory. Draw upon at least one classical and one other rhetorician not of this century to answer this question.

6. A lasting debate among compositionists concerns the overall purpose and goals of an introductory writing course. Drawing on the work of at least three theorists on your list, discuss both sides of the debate over the kinds of skills students need to learn in this key course. You may want to consider who is the source of authority for each of these thinkers as well as the shape and content of the kind of course each might teach and why.

7. How would you describe a feminist discourse or a “woman’s way of knowing”? What are the specific language features that mark it as feminist? As a teacher, how do you acknowledge this discourse, along with discourses of other marginalized groups in your own classroom?

8. Consider Paulo Freire as a pragmatist. Define what you mean by pragmatism. What aspects of his theory and practice might best illustrate pragmatism? What have been some of the critiques of his work? How do you draw on Freire in your own classroom?

9. Aristotle believed that a speaker’s voice was a tool for persuasion. Contemporary theorists in composition and feminism see voice in different and often conflicting ways. Using Aristotle or one other classical theorist to begin your discussion, analyze how the work of at least two contemporary thinkers explores the concept of voice and how their work expands and extends Aristotle’s. Some possibilities: Friere, Elbow, Belenky, Jarratt.
10. How is education as liberation different from traditional models of education, called by Freire education for domestication or by Marxists education as reproduction? Choose three figures that consider education as liberatory. Freire, Emerson, Hooks, Shaughnessy are some possibilities. Discuss their theories, perhaps differences among them as well as connections, and the pedagogical practices that support them.

11. College composition courses have historically focused on teaching “academic discourse.” Define the term, its features, and the assumptions that shape it by referring to compositionists such as Bartholomae, Bizzell, Rose, Corbett or others. Describe the problems you see with this focus and with the “expressive discourse” model of Elbow and Murray. What alternative curriculum might you offer as a way of shaping a freshman writing program? Provide both theoretical and practical support for your model. 

12. How has feminist theory, developmental psychology, and reading theory (among other theories if you wish) affected the way you view education in a women’s college? Are there special methods, contents, approaches that women’s education should focus on? Are there dangers in single sex education for women’s learning?

13. Design a group of tasks for a first year composition class using a 19th-century American novel which will integrate students’ understanding of reading and writing. Frame your plan around those reading and writing theorists who have helped you think most clearly about the intimate, symbiotic relationship between the two.

14. Given your own experience at the community college and your reading in the area of basic writing, discuss three theorists who you feel have contributed best to the conversation about understanding and empowering basic writers. You may want to consider the work of Janet Emig, Mina Shaughnessy, and Paulo Freier.

15. The question of “What is Rhetoric” has been debated from Isocrates to current times. Select three different rhetoricians who have approached this question from three different paradigms. One thinker should be a classical rhetorician with the two others being your own choices.

16. Composition has been studied in many different ways. Discuss three key studies that have influenced the way you have come to think about the field of Composition Studies. These studies should reflect very different research strategies—cognitive, historical, ethnographic, etc.

17. As this year’s assistant to the Director of the Writing Center, discuss the theories of teaching writing that most directly apply to your role as consultant and/or as a possible faculty member concerned with Writing Center administration in the future. Which composition theorists have been most helpful to you in your present role or in imagining a writing center in a different setting? Select three or four theorists to discuss, including Mina Shaughnessy.

18. Important theorists in composition and rhetoric starting with Plato and extending into present day post-modern thinkers have examined both the power and the limitations of language. Select two thinkers before 1900 and two after this time to illustrate different language theories. Show how these thinkers see language as representative of the real world and the life of the mind.

19. Rhetoric has always been concerned with epistemological issues about the nature of truth. Trace some of the major shifts in ideas about truth starting with the work of the Sophists and moving toward deconstruction and post-modernism. Select at least two thinkers who worked before the 1900’s and two more contemporary rhetoricians. Some thinkers whose ideas might be helpful to discuss include: Nietzche, Foucault, and Bakhtin, but there are many others that contribute to this ongoing debate.

20. Literacy has been defined in many different ways: as cultural literacy, as critical literacy, as a kind of identity kit and as basic skills. Discuss the ideas of at least three different literacy theorists, drawing on some of the many ethnographic studies that have been done on literacy as part of your discussion. Finally write about your own notions of literacy and how they inform the way you teach composition and literature courses at the university level.

21. Examine how two of the following disciplines have contributed to the study of rhetoric and composition theory: cognitive studies, psychology, psychoanalytic theory, postmodern theory, anthropology, education, pragmatism and logic. In your answer make one connection to composition and another to rhetoric. Include writers in or outside our field who make particular use of cross-disciplinary perspectives (education, psychology, anthropology, philosophy, physics, are some possibilities).
22. Consider several pedagogical strategies you may have used in teaching (journals, free writing, collaboration, film, conferences, portfolios) in terms of their potential benefits for nurturing diversity in your classroom and for establishing gender equity. Write about at least three of these strategies that seem most useful, explaining how you would use them in a beginning writing course, how they serve the purpose of accommodating diversity and gender concerns, and the theorists/teachers who have helped you think most effectively about implementing these strategies.

23. Design an undergraduate course that introduces students to theories of rhetoric and composition. What readings should be introduced first in such a course and why? What sequence of readings might be followed in this ten week introductory course and why? What kinds of writing assignments would be most useful in such a course and why?

24. Drawing on the work of reader response theorists (including IA Richards, the forerunner of this theory in some ways) discuss how their ideas inform the teaching of both reading and writing. Select at least three different theorists and give specific examples of the ways that their ideas inform classroom pedagogy.

25. Composition, rhetoric, and literary studies have displayed an intense interest in the learning of marginalized students. Imagine that you are planning an introductory writing course in a large urban university that services a multi-ethnic and multi-aged population. What key thinkers would you call upon to help you imagine and design a curriculum for a population of marginalized students? Give a rationale for your choices. Select at least three theorists. You might consider but are not limited to Freire, Cixous, Shaughnessy, Rose, Heath and Gates.

26. In our rhetoric and composition program, we emphasize the role of the teacher-scholar, how that role is developed, how it influences others, and how it reflects aspects of the self. Choose three thinkers from the reading list and explore what they see as the position, responsibility and liabilities of the teacher-scholar. How do your own theories of teaching and scholarship fit into this image of the teacher-scholar? You may want to consider but are not limited to Emerson, Foucault, Isocrates, and/or Janet Emig.

27. Language is power. Teaching writing involves helping students to become empowered. What language and literacy theorists have most affected or shaped how you have come to think about the production of knowledge in different times and contexts? Draw on at least three language theorists from different time periods that interest you but do not repeat someone you have discussed in another question. You may want to consider Plato, Vygotsky, Heath, Shaughnessy, Cixous, Bakhtin, Elbow, Emig, and K.B. LeFevre.

28. Teaching writing is very much about teaching reading as well since both of these processes require a dialogic and reflexive stance that the writer/reader adopts towards his or her subject and/or audience. Using the work of three theorists, including at least one compositionist, discuss the critical and useful connections that can be made between reading theory and the composition classroom. You may want to consider Rosenblatt, Iser, Bakhtin, Eagleton, or Smith among those you discuss but the choice is really yours.

29. In Marxism and the Philosophy of Language, Volosinov argues that “the utterance is a social phenomenon.” Discuss how Volosinov/Bakhtin center their theories on the social nature of language. Select two other theorists who extend or contrast with Bakhtin/Volosinov’s position. Identify how all these theorists are alike or different, and finally consider the implications of these theories for composition pedagogy.

30. Select any three rhetoricians (on our list) whose work would show them as both a pragmatist and a liberatory educator. Discuss the texts you would assign as well as useful criticisms of their works. In thinking through the reading list, suggest some other theorists whose work could be nicely paired with Freire’s. Include a rationale for such a course as well.

31. In Rereading the Sophists, Susan Jarrett offers an alternative approach to argument. After explaining her narrative-based theory, contrast it with the approach of at least two other theorists. Here you may use Burke, Perelman or any choices of your own.

32. E.M. Forster wrote: “How do I know what I think ‘till I see what I say?” This quote by Forster expresses a rather narrow view of the relationship between thought and language. Choose several theorists (no more that three) who have written about this language/thought idea in ways that complicate our understanding. Describe the argument of each theorist and contrast his or her views, taking a stand for the theory that best compliments your own way of looking at this issue.

33. Second language instruction presents special issues in the teaching of writing. Which composition theorists help us think about the teaching of English as a second language in the most pragmatic ways? Select those thinkers whose work will translate most effectively into a Hungarian ESL writing class.

34. What is the role of the teacher in the language class as presented by three different thinkers from three different centuries? In your answer consider factors such as issues of power and authority, response to student texts, kinds of assignments, and ways of structuring the classroom to encourage learning.

35. Design a unit of study for a beginning composition class that includes several types of reading and writing assignments. Include one novel or nonfiction work, more than one kind of writing task, at least two different types of reading tasks, a group activity and a computer assisted exercise. What is the philosophy that would underlie your choices and decisions about this curriculum? How would you help students understand the importance of integrating these materials?

36. Choose two recent (twentieth century) rhetoric/composition theorists and explore how the writers you’ve chosen exemplify the continuing influence of classical rhetoric. You might hinge your discussion on the varying ways the classical and modern-day rhetoricians you choose conceive of any of the following issues: form, truth/reality, audience, ethos, process.

37. You might wish someday to make an argument for popular culture and its literature to be included in an English department curriculum. Consider theorists of reading, writing, literature and literacy who might help you make such an argument. Discuss both their positions and how those positions link to the viability of popular culture as a medium for students’ learning. Choose at least three theorists to help you make your popular culture claim.

38. “Naming begins the chaos,” says Ann Berthoff. Discuss the uses of naming and chaos in the writing process you support in your pedagogy and in the writing assignments you ask your students to accomplish. Refer to other composition theories as well as Berthoff if you wish in your discussion: Elbow, Shaughnessy, Bruffee, Heath, or others.

39. Demonstrate the value of critical theory for analyzing popular culture.

40. Choosing three of the following writers explore the implications of anti-foundationalism for the study of literature: Fish, Eagleton, Derrida, Foucault, Burke.

41. Select three different models of literacy from your reading to discuss which include different and sometimes overlapping fields (sociolinguistics, rhetoric, early childhood learning, composition, feminist theory, etc). Discuss the models themselves and the kinds of learning processes or definitions of literacy that are implied by each. What are the pedagogical and rhetorical consequences of each model? Which one do you find most satisfactory and why?

42. Discuss the theory of pragmatism that makes most sense for you as a teacher, scholar, and person. In making this choice, what theories have you borrowed from or discarded? Be as complete as you can in the time given.

43. How do people learn language? Select different populations of people (deaf, young children, marginalized populations, Genie) to illustrate theories about language acquisition and language use.

44. “One must be an inventor to read well,” Emerson said in 1837. Choose one thinker from classical/medieval times and two from the twentieth century to discuss the changing definitions of audience/reader in rhetorical history. [Plato, Aristotle, Augustine, Ong, Bertoff, Richards, or Rosenblatt]

45. Is there a feminine discourse, a “women’s way of knowing?” If so, what are its characteristics? How might you make a room for diverse approaches to language in a classroom?

46. Choose a scene from a 19th- or 20th-cenutury American novel where race and racial conflict form a central concern in the plot. Use the heuristic of Burke’s Pentad to explain/uncover the motives involved in the conflict.

47. Design a graduate level course on Paulo Freire that would show him as both a pragmatist and a liberatory educator. Discuss the texts you would assign as well as useful criticisms of his work. In thinking through the reading list, suggest some other theorists whose work could be nicely paired with Freier’s. Include a rational for such a course as well.

48. What language and rhetorical theorists have most affected or shaped how contemporary scholars have come to think about the production, representation, and articulation of knowledge and truth. Draw upon language theorists from different periods.

49. In his book, Rhetoric and Philosophy in Conflict, Samuel Ijselling characterizes a conflict between Rhetoric and Philosophy. Agree or disagree with his characterization. In your own words, trace this tension through the end of the twentieth century and explain how contemporary theorists, such as Nietzsche, Freire, etc. address this conflict. What is the relationship between this conflict and the manner in which Western society has developed? If this conflict were to be resolved, either way, what would the Western world come to look like?

50. Discuss the relationship between classical rhetoric and education. What are the overlaps between rhetorical and pedagogical approaches to language and language study? In your answer, discuss the ideas of Isocrates, Plato, Aristotle, Quintilian, and St. Augustine. Compare the previous writers’ theories in the classical period with contemporary theories of composition and pedagogy.

51. Identify, discuss, and apply specific teaching techniques from the classical rhetorical and pedagogical traditions to teaching contemporary American composition students. What implications does this experience have for teaching ESL in newly formed Hungarian writing programs? What specific lessons can we apply to the new Hungarian programs from the 30 odd years of modern composition training the United States?

52. Based upon the above question, design an undergraduate or graduate composition course in Hungary. Be sure to highlight specific rhetorical concepts that the course curriculum is designed to accentuate. What source materials from the West would you incorporate into a new text that would fit the needs of this class (Emig, Berthoff, LeFevre, Vygotsky, Booth)?

53. What is the relationship between thought and language? In your answer, highlight the grammatical, logo logical, and philosophical connections between thought and language. Touch upon the writings of Chomsky, Saussure, Britton, Vygotsky, Piaget, etc.
54. For a long time, the teaching of writing was considered to be the same as the teaching of grammar accuracy and precision, which were considered crucial requirements for composition evaluation. How has the treatment of the writing “error” changed in current theoretical treatments of grammar?  Draw upon Augustine, Chomsky, Saussure, Shaugnessy, etc.
55. Where does meaning lie in a text? In answering this question, discuss the work of Rosenblatt, Iser, Smith, etc. Explain how their theories inform the teaching of ESL.

56. While Quintilian writes of “the good man speaking well,” reclamation of and acceptance of women’s writing across the twentieth century makes it possible to appropriate and transform this phrase into “the good woman writing and speaking well.” Exploring both the value issues tied to the “good woman” and the rhetorical concepts inherent in “writing and speaking well,” choose at least two female theorists from your list to illustrate different ways to interpret this phrase. Then discuss one other theorist who informs, extends, modifies, and/or counters one of the previous positions.

57. Write a dialogue between two or three of the theorists on your list that explores the politics of language instruction. You might want to place this dialogue in a particular setting to show a specific manifestation of power that is at stake. Some questions to consider for your characters’ discussion: What is the relationship of language to epistemology for each? Who has the authority? Who is left out of the conversation? What tensions exist between the expectations of education and society? Some of the theorists you may want to consider include Smitherman, Delpit, Harris, Freire, Berlin, Fish, and hooks among others.

58. Within any collaborative act is an implicit tension of power and authority whether that tension operates between the collaborators or between the collaborators and the perceived audience. With at least two theorists on your list, consider how authority is distributed and/or shared in collaborative learning. Describe their distinct views of collaboration, examine the implicit issues of authority, and locate how authority operates when the acts of collaboration become assignments.

59. You are giving a presentation on the role of the teacher in the reading-writing classroom for first-year teaching assistants. In your talk discuss two theorists from your rhetoric list and two from you composition and pedagogy list who represent a wide range of positions on this topic. Locate yourself within these perspectives while allowing for other new teachers to locate themselves in this debate.

60. Although many do not know who Alphonse Karr is, most of us have heard his expression: “The more things change, the more they remain the same.” Some say this about western rhetorical theory across time. While logos, pathos, and ethos continue from the work of early Greek rhetoricians, they have been reinterpreted during each period. Pick two periods, as represented by theorists on your list, and discuss shifts in the rhetorical appeals. Identify and detail the changes you perceive as well as the constants. What do you see as the implications for current rhetorical theory given your analysis?

61. Do you feel that women and minority students are at a disadvantage in the composition classroom? Draw on the work of feminists and other thinkers who have written about race and difference (hooks, Lisa Delpit, Belenky et al, Rich, Cixous, Rose among many others) to explore what some of the actual differences are and what kinds of pedagogies might be employed in the classroom to value more than one way of knowing and doing school.

62. Horace says, “The word uncaged never returns home,” suggesting the importance of the reader and how he or she makes meaning of a text. Discuss the changing views of the role of the audience/reader in rhetorical history by selecting two pre-20th-century rhetoricians and two contemporary rhetoricians.

63. Freier says, “Education is an act of love and therefore an act of courage.” Define liberatory pedagogy as Freier practices it, drawing examples from his work and that of others. Explain Freier’s emphasis on courage and its necessity in a liberatory theory of education.

64. Personal writing is valued in composition classrooms but often only as the first step toward more academic discourse. Use at least four theorists such as Dewey, Emerson, Britton, Vygotsky, Elbow/Bartholomae, or Thompkins to argue for experience as an integral part of education rather than just a first step toward a higher end. In answering this question, you’ll need to define what you mean by “experience” and you may want to draw on your own classroom or other examples as evidence for your position.

65. Composition researchers who study literacy in schools, communities, and in homes have used ethnography. Using three very different ethnographic studies, discuss the contributions they have made to our understanding of how different groups of people read, write, and think. Critique what others have had to say about ethnography as a research methodology for literacy studies.

66. The field of composition has become increasingly politicized as it faces the challenge of addressing three different audiences: 1) other members of the academy; 2) the field itself, particularly as it divides into researchers and practitioners, tenure-track and adjunct; and 3) an increasingly diverse student population with varied needs. As a potential administrator and teacher of composition, how will you meet the challenges offered by these groups? What theorists/teachers will help you the most?

67. Explain how two pre-20th-century rhetoricians conceived of the relationships between rhetoric and public participation. How are these two perspectives different? Explain how 20th-century composition has appropriated, extended, and/or challenged these ideas.

68. Identify and explicate at least one theory of reading implicit in the theories of an ancient rhetorician. Compare this theory with one 20th-century theorist. In what ways has your teaching embraced or rejected these theories? How does that response manifest itself in actual practice?

69. In Philosophy of the Act, Bakhtin argues that “theory needs to be brought into communication not with theoretical constructions and conceived life, but the actually occurring event to moral being.” After explaining Bakhtin’s contention, choose two 20th-century writers from the list and provide their approach on this theory-experience debate. Offer ways in which these authors’ perspectives might influence the daily practice of composition for both teachers and students.

70. You are developing a graduate seminar in the connections between ESL pedagogy and Composition Studies. Explain your purpose and goals for the course by discussing what parallels you would stress and how the two pedagogies contest each other. Which texts from your list would you include and what would they offer a new ESL composition teacher?

71. Taking two rhetoricians/philosophers, one from classical times and one post-1960, compare and link attitudes toward one of the following issues: audience, self, or ethos. Make references to individual works and argue (at least in part) the uselessness of classical approaches based on your discussion.

72. Is Freire a pragmatic thinker? Define pragmatism as you have learned it from James, Pierce, and Dewey and then link your definition to Freire’s philosophical and practical work in literacy.

73. Discuss at least two theories of language acquisition by drawing on thinkers both on and off the reading list for majors and argue for the theory you feel holds the strongest explanatory power. Then apply your theory in relation to teaching writing to ESL students. Describe as well the role that oral language plays in an ESL composition course. Finally, consider the implications of your theory upon motivations for learning language.

74. Academic literacy is often described as an ongoing conversation to prepare students for reading and writing within the academy. How do different writers argue with respect to what constitutes successful participation in this conversation? What helps foster success and what prevents it according to them? Select three scholars who you have not previously discussed in any other question.

75. Rhetorical theory often stresses the importance of context in the act of communication, from both the writer/speaker’s and the reader/listener’s locations. Explore the work of three or more theorists who might help you explain how context influences communicative actions.

76. The relationship between speaker and audience has been a pivotal focus for rhetoricians since before Aristotle and his triangle. In a composition classroom, we spend much time describing the terms of that relationship, suggesting that writers find an easy balance between the stance of one and the needs of the other. In fact, the two are often in conflict in the writing classroom. Using any theorists who help you think about audience and speaker relationships (Elbow, Quintilian, Freire, Augustine might be good possibilities), investigate the tension between speaker and audience in classroom practices. Then, considering your own experience as student and/or teacher, explore some possibilities for resolving the conflict the speaker-audience pair presents to students.

77. Design a freshman writing course drawing on the theorists on your list who support your philosophy of teaching introductory writing. Include the texts you would use, the assignments you would give and the form of evaluation/response you would employ. You may want to include some of your own classroom experiences in discussing the theory and the pedagogy of this course.

78. Consider the debate between public and private discourse that is central to how writing courses are perceived and valued across the university curriculum. Using at least four different theorists on your list (hooks, Freire, Bizzell, Elbow, Bartholomae are a few that might be useful), enter this debate and take one side or another on the value of academic literacy vs. expressive writing.

79. Think about alternative rhetorics based on some of the theorists on your list (Cixious, Gates, hooks, Burke). Explain at least four alternative rhetorics and argue for what they offer as options for writing, speaking, and thinking.

80. What are some differences between the vision of rhetoric promoted by the classical rhetoricians and that of contemporary rhetorical theorists? How do you account for these differences? (Choose at least one classical rhetorical and two contemporary theorists.)

81. Design an undergraduate course that introduces students to theories of composition (and include a few readings from rhetoric as well). What kinds of readings, assignments and discussions would be useful to undergraduate students new to the field and why? (You can make lists for some parts of this question.)

82. Discuss the keyword “community” in relation to Composition Studies, drawing on the work of Joe Harris (from Raymond Williams), who suggests that the term community has no opposing word. Think about the wide range of ways this word has been and is used in the field to discuss readers and writers in our classes. Include the work of Delpit and LeFevre and at least one other thinker in your response.

83. How do reading and writing mutually support and extend one another? Using theorists to help you think through the connection between these processes, consider a beginning composition classroom reading a novel or play (use one from your American Literature list if you’d like) and how you’ll connect their reading and writing activities. Then consider an American literature survey class and briefly discuss how writing and reading might work together there.

84. Composition has focused for a long time on personal writing as an instructional tool in the classroom. First, consider why personal writing is so much a part of composition teaching and then, using a range of theorists (rhetorical, composition, literary, education) create an argument that centers on how to make popular culture useful as an additional tool to stimulate students’ critical thinking in the writing classroom.

85. Peter Elbow describes “closing his eyes” as he speaks as a way to think differently about his audience. Composition teachers often direct students’ attention to audience concerns as a way to discuss appropriateness, voice, and format. But it seems that students are often over determined, or over influenced, by audience as they write since their audience is the teacher of the class. Using the work of Lunsford/Ede and Elbow (and a third critic of your choice) describe how a teacher might encourage students to come to new understandings about audience as they write.

86. Jurgen Habermas argues that for ancient Greece, a male citizen’s voice and identity could only become realized in the polis: “Only in light of the public sphere did that which existed become revealed, did everything become visible to all.” The role of the leader, then, could only be constructed—made visible—through public rhetorics and actions. This understanding of rhetoric associated with the spheres of the courts, assembly, and public ceremonies implicates a mainstream, privileged, patriarchal rhetoric for the few and powerful, which is based on public persuasion. Since then, alternative rhetorics have suggested other approaches to discourse both public and private. After describing the limitations of this patriarchal rhetoric, choose at least two theorists on your list and explain rhetorical theories that provide alternative views and that either change or broaden rhetorical means, aims, and locations for society.

87. In treatises on education across history, the rhetoric of the text tells us as much as the rhetorical education promoted in the text. Using at least three theorists on your list, explore the interrelationships between the rhetoric used and the pedagogy and curriculum advanced. How are issues of authority implicated in the arguments for specific models of education and specific lifestyles beyond that education? As is appropriate for the treatise you are discussing, address the implications of gender, class, ethnicity, and religion in your discussions of rhetorical practices and educational models.

88. The Praise of Folly is one of only three satires in Erasmus’s corpus. In this moral indictment of European society, the text explores a complicated dynamic among what pretends to be, what is, and what should be. Across the text, both language and meaning continually shift (sometimes contradictorily) to illustrate this complicated dynamic. Employing specific examples from The Praise of Folly as illustration, describe differing relationships between epistemology and language for three rhetorical theorists on your list. What are the implications of reality and/or truth in these theories?

89. Theories of ethos evolved during the Classical Greek and Roman periods, providing a foundation by which to think about the concepts of author/speaker. Although contested, one could argue that Aristotle suggested that ethos was created through the author/speaker’s language and that Isocrates contended that ethos was based in the author/speaker’s character. After explaining these different understandings of ethos, use at lease one pre-1800 theorist and one post-1800 theorist to show how these theories have been extended, modified, and/or countered.

90. Over the last 2500 years, rhetoricians have discussed the relationship between the uses of rhetoric and the context or location of a rhetorical act (this may be a physical space or it may be an identity marker/position). Including at least two rhetoricians (one before 1900 and one after), discuss a variety of locations and the constraints and potential those have on the rhetorical approach.

91. Your list contains many research studies of student writing. Drawing on at least three of these, explain how this research has informed your teaching of writing. What have these studies helped you to understand about pedagogical approaches, students’ readiness/experiences, and the goals of first-year composition? In what ways do you see yourself as a teacher-researcher when you teach?

92. How do philosophies of education play out in a writing classroom? Using at least two education theorists (one pre-1900 and one post-1900), discuss their views of education and how they are directly connected to practices of teaching and learning writing.

93. The term “feminism” has carried a range of meanings over the decades; moreover, like the term “rhetoric,” it oftentimes has negative connotations. Do you consider yourself a feminist? Why or why not? How does this position influence your teaching and your writing and how does it position you within the institution? Use at least four theorists from your list to support your position and analysis.

94. While Quintilian writes of “the good man speaking well,” as the goal of a good education, 20th-century educators have addressed other outcomes in their definitions of a “good education.” What warrants a good education and why? Who warrants receiving one—just good roman men? Examining three models and visions of a good education from your list, discuss their approaches to curriculum, pedagogy, and/or student training. Which of these has influenced your teaching and why?

95. Many of the theorists on your list explore the tensions between basic writers’ needs when learning to write and the institutions’ expectations about academic discourse. How do you deal with this tension? Use theorists from this list to define and explain this tension, to support your position, and to show how those who disagree with you at least make you consider alternative viewpoints.

96. In composition courses based in rhetorical theory, the relationship between the speaker/writer and audience is addressed. While this discussion often focuses on the students’ composing processes (How should we think about audience when writing a text?), a parallel relationship exists between the teacher and students (How should we think about audience when teaching?). Focusing on two to three theorists from your list, discuss how this relationship operates both as content for a composition course (student-writer to audience) as well as a reflective analytical tool for teachers’ pedagogies (teacher to student-audience).

97. You are to propose an undergraduate, upper-division Renaissance literature course that is both speaking and writing intensive. Explain what types of writing and speaking assignments you would incorporate and why. How do these assignments support a learning and understanding of the literature? Justify your approach by explaining how the reading, writing, and language theorists from your list support your assignments and your goals for your students’ learning of Renaissance literature.

98. James Berlin writes that "rhetoric can never be innocent" and that all rhetoric is situated in ideology. After explaining Berlin's point, discuss the relationship of ideology to rhetoric in at least two other writers on your list. What is gained in rhetorical theory by accepting or rejecting Berlin's premise? Whom do you agree with and why?

99. Much of the controversy about women and rhetoric centers on the status of intellectual and rhetorical traditions and whether those traditions are usable by women. Feminist writers, such as Helene Cixous, challenge those traditions by re-conceiving the relationship between language and "the body." Drawing upon Cixous and at least two other theorists from your rhetoric and composition list (at least one from pre-1900), explain what is meant by the patriarchal rhetorical tradition, how women theorists have addressed "the body" as an aspect of rhetoric, and whether those are competing paradigms.

100. Writers across your list define literacy as contextually situated or located in relationship to another term (i.e., literacy and science, literacy and technology, literacy and new media, literacy and academe, literacy and the worker, etc.). Identify and explain two of these; then show how two other theorists who focus on reading and/or writing theories inform, extend, modify, and/or counter these two perspectives on literacy.

101. Choosing rhetoricians from at least two different centuries, explain and critique differing relationships among rhetoric, democracy, and society (i.e., concepts such as public sphere, capitalism, politics, work/labor, etc.).

102. What is the relationship of thought and language? Choosing at least two of the following: George Lakoff and Mark Johnson; Deborah Tannen, Lev Vygotsky, Anne Berthoff, and at least one other theorist on your list, explain how each would answer this question. Then add your own response to the question, and discuss the implications for the individual and society.

103. Emerson said, “One must be an inventor to read well,” a statement that anticipates 20th-century concerns with the reader. Using at least two reader-response theorists, discuss principles of reader-oriented criticism and some of the pedagogical implications that emerge from their ideas. How does each one teach students to be inventors as they read?

104. Both postmodern and pragmatic theory highlight the importance, even the necessity, of contingency in knowledge making. Explain that connection and then discuss how pragmatism differs from postmodernist conceptions or the role of chance or context.

105. Using Burke’s Pentad, explain how a current event—the Iraq war, Hurricane Katrina, the NC Lottery vote (or any other you choose)—might be explained/critiqued/defended. What does your explanation and Burke’s strategy add to rhetorical invention?

106. Dewey argues that experience is a weasel word, slippery because so individualized. How might a theorist such as yourself reconcile the use of experience as the grounding for reading and writing tasks and the social dimension of learning? Use at least three composition/rhetoric theorists in your answer.

107. Who among the researchers and theorists you’ve studied helps most with considering how to address issues of faith in the classroom? How might faith coincide with, as well as conflict with, critical thinking? Provide any classroom examples that help you frame your response.

108. Imagine that you are at an MLA interview for a literature position and you are asked, “Of course, we’ll want you to teach an undergraduate course for basic writing students as well. Could you tell us how you would design a unit of study that would include several integrated reading and writing assignments and either a nonfiction work or novel? And as well, we’d like you to have these students use the library and develop some computer research skills.” How might you answer this question so that they would understand your philosophy of teaching writing as well as your pedagogical approach for a four week unit or sequence of English 101? You can assume that you have brought your teaching portfolio to this interview. And while you might use all the names of the thinkers who support your response in an actual interview, be sure and include at least four of them in your essay.

109. Studying composition theory means coming to terms with both the power and the limitations of language and representation. Select three thinkers whose works have helped you think about this issue with respect to mainstream students as well as marginalized groups. Focus your essay on what difference these theories make for a teacher of writing. (You may want to include Heath, Rose, Flynn, hooks, Shaughnessy and others for this essay.)

110. Compositionists often discuss how reading and writing reinforce one another. To become an effective writer, students need to read. And in the act of reading the work of others, students learn to write. Drawing on at least three theorists, including Louise Rosenblatt, discuss both the theoretical and pragmatic implications of reading/writing theory. How would you carry these theories into the teaching of an American literature course? What would be your course goals/objectives and how would you justify your writing assignments to your students?
111. Composition theory increasingly has been concerned with how to use and value the multiple literacies students exhibit in a classroom.  How has composition made use of postcolonial theories in its own approaches to theory and to pedagogy?  Use at least three composition theorists/teachers to frame your discussion.  Then speculate about the ways in which postcolonialism might make use of rhetorical and composition theories to help direct its own approaches.

112. Voice and silence are important issues for teachers and students both in classroom and in writing.  Referring to Elbow and Freire, define the terms “voice” and “silence” and then discuss how voice is affected by issues of class, ethnicity and gender.  How does writing enable or disempower students’ voices?  Are there occasions when silence is golden?  

113. Theories of multiculturalism, postcolonialism, and cosmopolitanism imply pedagogical models for addressing the relationship between the individual and the community. After explaining how these theories locate the individual and the collective, discuss the productive and destructive potential of these theories for teaching writing. How do you negotiate these relationships in your classroom and from which theories and theorists do you draw for that? This question expects you to draw not only from your composition list but also from your other lists. 

114. Several theorists on the list discuss the relationship between thought and language addressing how knowledge is made. Drawing on at least three theories, discuss the ways that writing and reading can be argued as a means of making meaning, of learning, or of knowledge creation. In what ways do your assignments in your writing classes draw on these theories? What do you see as the value of for your course goals and for your students in making these assignments.

115. Peter Elbow’s “Pedagogy of the Bamboozled” is a critique of the role of the teacher in the writing class, and it is also a cautionary word about the work of Paulo Freire.  Using at least two contemporary theorists and at least one from another time period, explore Elbow’s concerns about the teacher’s role as authority, moral spokesperson, and/or guide and how those concerns relate to Freire’s pedagogy and the way it has been used in North American contexts.

116. The mind-body split or the mind-body connection finds special relevance when applied to gender and authority.  Using at least one classical rhetorician and several contemporary thinkers, discuss how issues of “embodiment” have gendered implications for writing, reading, and teaching.  Use examples from your own experience in any of these areas if you like.

117. Is it possible to separate politics from literacy instruction?  Is it desirable?  Consider the positions of Hairston, Bizzell, and others to help you frame your response to the idea of literacy as political.

118. “Invention, it must be humbly admitted, consists in this: we create out of chaos, not the void.”  Mary Shelley’s comment does not define chaos but suggests that, whatever it is, it is generative.  Define chaos for yourself.  Then, taking into account Aristotle’s ideas of inventions, discuss the role of chaos in the writing process.  Use Berthoff to help you consider the connection between chaos and naming as part of invention.

119. In Invention as a Social Act, Karen Burke LeFevre discusses the relationship between social contexts and thought and language.  She writes, “Invention is social in that even while it occurs in an individual, it is heavily influenced by that individual’s relationship to others through the social entity of languages as well as through social structures, forms, purposes, and practices.”  Drawing on one of the elements of writing (invention, structure, form, purpose, and practices) discuss which of these matter most in your composition classes and why. Comment as well on LeFevre’s overall contribution to our understanding of the field of Rhetoric and Composition.

120. Mary Louise Pratt offers the concept of “contact zones” for our field: “I use this term to refer to social spaces where cultures meet, clash, and grapple with each other, often in contexts of highly asymmetrical relations of power....” She also talks about her own multicultural classes as moments of “mutual understanding and wisdom.”  Drawing on at least three authors on your lists, discuss how the contact zone offers new approaches to our understanding of literacy.

121. Writing is considered a way of learning.  Draw on the work of at least three theorists on your list as well as your own and your students’ experiences to discuss the relationship of writing and learning.  Choose at least three teaching practices that encourage this understanding of this relationship.  Finally explain to a colleague outside of our discipline why this idea might be useful to them as well.

122. Using three classical rhetoricians and three contemporary theorists, discuss how the concept of audience has changed in rhetorical theory.  Consider not only the definitions of audience but also the ways in which speakers account for audiences in their work.

123. You have read several writers who have explored either explicitly or indirectly the ways in which gender effects rhetorical performance.  Discuss how you see the importance of gender in composition theory and in the composition classroom.  Use examples from your own assignments or your own classroom if you like.

124. Choose three ancient rhetoricians (pre l6th century) and comment on their varying uses of genre to convey their ideas about the relationship between speaker and audience.

125. Plato criticized the Sophists as unethical, or at least potentially so.  Explain Isocrates’ sophist position, and then discuss whether Plato’s criticism is warranted, using Aristotle and at least one contemporary rhetorician to help frame your argument.

126. Explore how Vico might be seen as a precursor to contemporary rhetorical thought.  Use Emerson and at least one twentieth century rhetorician as you consider the connections to the work of Vico.

127. Consider one classical and one contemporary thinker and discuss how you would use these rhetoricians to teach philosophical thought in a Shakespearean comedy or tragedy.

128.  Philosophical theory in whatever guise—theories of education, literature, literacy, rhetoric—seems to have a troubling propensity to engage in what Ann Berthoff calls “killer dichotomies,” the insistence on examining issues in either-or terms and the habit of swinging from one side of an opposition to the other.  Discuss some of the more troubling dichotomies in the work of at least three theorists or researchers on your lists, at least one of them classical.  Then, using the work of any theorists on your lists, discuss how the killer dichotomies you have described might be transformed or made less toxic.

129.  Rhetoric is what we have instead of omniscience.





Ann Berthoff

Rhetoric should be the study of misunderstandings and their remedies.






I. A. Richards

Evaluate these definitions in terms of invention.  Then consider how feminist, poststructuralist, and pragmatic approaches might contribute to rhetorical invention.  Finally, use any feminist, pragmatist, or poststructuralist theories to help you create a definition of your own for rhetoric.

130.  What is our job as writing teachers?  Are we to provoke consciousness within our students to make them better writers?  Are we to help them become engaged citizens?  Are we to attempt through them amelioration of society’s greatest ills?  The writing classroom in the university and in the culture at large has been for a generation at least contested ground, and it shows little sign of becoming more settled.  Readings proposes a possible path for composition to take;  Worsham, Gates, Cicero, and Green would propose others.  Make your own path for composition instruction by considering the work of ancient and contemporary writers who might help composition answer the question of the writing classroom’s—and teacher’s—function.

131. One of the oldest debates in the field is the debate about the relationship between philosophy and rhetoric.  Describe at least three of the major positions that have been taken in this debate over the centuries and then argue for a fourth position—by either presenting a position of your own or by defending the position of one of the authors on your list.

132. Evaluate the current state of composition as a discipline.  Describe three major currently popular pedagogical models, postulate criteria by which they should be compared, and argue whether and in what ways composition should change the direction of its development.

l33. The problem of experience is one that feminist and poststructuralist theorists have wrestled with as they critique the claiming of experience as truth.  Explain this critique using the work of Lorde, Butler and any others you wish.  Then, consider how the problem presented by these poststructuralist critiques might be productively engaged and ameliorated, using the work of some (perhaps not all) of the pragmatists on your lists.

134. What does Kenneth Burke mean by his title, Language as Symbolic Action? Investigate the role of language as action in the work of three or four theorists of language and consider what difference it makes—to teaching and to theory—to see language as action.  You might consider especially the difference it might make to feminist, critical race theory or composition research.

135. Women’s rhetoric, according to theorists like Ronald and Ritchie, Foss and Griffin, Ratcliffe, and Glenn, is often very different from traditional rhetoric in its strategies and effects.  Discuss the contention that women’s rhetoric is different by considering the arguments of feminist rhetorical theorists.  Then, to demonstrate connections and/or variety, show how at least three writers or theorists employ authority, occasion, evidence, or any other rhetorical element as they speak.  Some possible writers: Woolf, Kemp, Fuller, Wollstonecraft, Butler, Delpit.
136. Discuss the division between philosophy and rhetoric as seen by at least four theorists on your list.  Include two classical rhetoricians as you frame your response to the opposition of the two and two contemporary thinkers.
137. Design an upper-level introductory undergraduate course in rhetoric and composition. Give an overview of the course, its purpose and goals. Discuss the theoretical texts you would introduce to your students and provide a rationale for their inclusion.  Discuss the types of assignments (writing, speaking or research) that you would give in order to help students understand the key concepts in the field.  (Do not attempt to do a daily calendar but rather an overall course proposal) 

 
 

138. Choose at least three contemporary theorists and discuss how their work continues to exemplify the continuing influence of classical rhetoric in rhetoric and composition. In discussing these contemporary theorists, include at one whose work has been misunderstood or misinterpreted and show how it might be corrected by a closer reading of the original texts. 

 

139. “Men work together/ I told him from my heart 

Whether they work together/Or apart.”  Robert Frost 

Begin with Frost’s quote and outline the theoretical issues involved in collaboration in the writing classroom.  Choose at least one theorist who addresses the ideologies involved in collaborative work and one who deals more with the pragmatic issues.  Write about your own stance on collaboration by describing some successful or unsuccessful classroom collaborative projects. 
 

140. In her monograph Rhetorical Listening, Krista Radcliffe makes a case for listening as a central tenet of the inventive process. For Radcliffe, “rhetorical listening” helps in both the composing and revising process, particularly when engaging issues of gender, race, and class. Discuss how other authors from you lists theorize the engagement of contentious material, and how their views may complicate or extend Radcliffe’s. In particular, discuss what role listening plays in the development of a writer’s voice.  

 

141. Many of the author’s on your list implicitly or explicitly mention the work of Paulo Freire. Some of these authors see Freire’s ideas concerning liberation pedagogy as important and relevant to classroom practices, while others like Richard Miller, see Freire’s ideas as limited due to the material realities of North American classrooms and the experiences. Explain how Freire’s work should be situated within conversations concerning composition pedagogy given both the praise and critiques of his work. Finally, discuss how you have best used Freire in your own writing classroom. 

142. What are the reasons collaboration is so highly valued by composition teachers and so rarely accomplished successfully?  Discuss the role of the social in learning and literacy as at least two of the theorists on your list describe it.  Then speculate on the problems with the social in theory or in teaching practice. 

143. There is no difference that does not make a difference, William James says. Giving examples from your reading or teaching experience, discuss the difference difference makes in theories of language and/or  pedagogy.   

144. Design a segment of a graduate teaching course plan that concentrates on the role of classical rhetoric for the modern teacher.  Pair any two or three ancient rhetors with contemporary theorists and discuss your rationale for the pairings, including connections and differences in approach to issues of style, invention, arrangement, memory or delivery. 

145. The idea of voice has altered greatly in rhetorical theory over the centuries, as part of invention, as a method of persuasion, and as authority over a text.  Trace the change or development in the concept of voice from classical times to contemporary theory. How might voice be taught effectively? 

146. Use feminist or critical race theory to explore the role of language in current  political and/or pedagogical conversations about learning, access, entitlement or development (choose any of these concerns or others that fit). . How does language shape gender and race and vice versa? Then use any l9th or 20th c. American literary text to provide examples for your contentions about language and power.  

147. In “Composing Postcolonial Studies,” Min-Zhan Lu argues that composition studies should embrace the role of the “ungrateful receiver” of postcolonial theories. The ungrateful receiver does not simply accept “gifts;” rather, it comprehends the mutuality of giving and receiving. After explaining Lu’s position, use at least two other composition theorists to discuss what composition studies has received and to suggest what it can “give back” to postcolonial studies.

148. James Berlin maintains that social-epistemic rhetoric is the best system for teaching writing because “social-epistemic rhetoric views knowledge as an arena of ideological conflict: there are no arguments from transcendent truth since all arguments arise in ideology. It thus inevitably supports economic social, political, and cultural democracy” (“Rhetoric and Ideology” 20). He further contends that since teachers cannot get away from ideology, they need to recognize it and use it in the classroom. As a teacher, explain what you consider are the issues surrounding ideology in classroom praxis; then support your position and points with Berlin and at least two other theorists and from example of your own teaching.

149. Although most texts on your list focus on composition, some describe theories of rhetoric (e.g. those by Quintilian, Burke, Campbell, etc.). Drawing from at least two rhetorical theories on your list, argue for or against their usefulness. In your discussion, consider these questions: What do you see as the role of rhetorical theory (or lack of it) in the composition classroom? Are historical and current rhetorical theories relevant to teaching writing? Why or why not? 

150. In 1974, the CCCC passed a resolution affirming students’ rights to their own languages as a means to speak back to American education’s emphasis on teaching Standard English to the exclusion of any other English language variety. Thirty years later, the debate tied to linguistic and cultural student diversity rages on as seen in the several theorists on your list who focus on the difficulty of valuing a student’s language while promoting “Edited American English” (EAE) as necessary to access the political, social, and economic realms of power in the U.S. As a college writing teacher, how do you negotiate this issue? What texts on your list have influenced your position and why? What does your negotiation look like as it plays out in your syllabus, assignments, activities, etc? 

151. Using Plato’s (Or is it Socrates’?) condemnation of written texts in the Phaedrus as your starting point, discuss the issues surrounding reading and interpretation that have plagued interpretation for 2500 years. Discuss Plato’s view in relation to two to three other theorists’ views (e.g. Iser, Rosenblatt, Yarbrough). Where do you stand in these theoretical accounts and why?

152. What in your opinion is the role (or roles) of the composition course in postsecondary institutions (community colleges, liberal arts colleges, comprehensive universities, etc.)? How does that answer address concrete issues such as academic freedom, student diversity, student access to technology and learning, program quality, consistency, and assessment, etc? Support your answer with two or three texts from your list. 

153. In discussing the impact of historical and contemporary conceptions of invention on composition pedagogy, Karen Burke LeFevre argues for a theory of social invention. After presenting her argument, draw on two or more theories of invention from different time periods and demonstrate how they counter, extend, prefigure, or critique her argument. Which of these theories underlie your invention activities when teaching writing? 

154. Underlying theories of learning are assumptions about the relationship between language and action (and interaction). Employing two or three theorists on your list, explicate different types of relationships between language and action. What are the distinctions across these relationships and what are the implications for pedagogy?  

155. The societies of classical Greece and Rome placed incredible value on memory so much so that the concept became one of the five canons of rhetoric. Explain the art (technē) of memory from the perspective of two or more rhetoricians (e.g. Isocrates, Plato, Aristotle, Cicero, Quintilian, Vico, etc.) and discuss these theories’ relevance (or lack of it) for today. 

156. In Emerson’s “American Scholar,” he proposes three acts that characterize critical negotiation with the world, or “man thinking.”  Describe Emerson’s take on each of the three ideas—nature, the mind of the past, experience.  Then discuss how at least one theorist on your list uses one of the elements as part of his or her epistemological framework for considering how critical thinking works. 

157. In Situating Composition, Lisa Ede argues that the “process movement” is neither a movement nor a homogenous group of writing theories. Yet, composition studies now has “post-process” theory, as if this concept too was uncontested. How do you understand and define these terms? What are their commonalities, if any, and their differences? Can both concepts be incorporated within one writing course? Explain your answer theoretically and practically.

158. How do democratic ideals become the “warrants” for the work of any of the following rhetoricians/composition theorists?  How might you critique or subscribe to the methods that derive from these warrants?  Choose from Lefevre, Rosenblatt, Elbow, Booth, Ratcliffe, or another, maybe someone pre-1900.

159. Many writing teachers and theorists would agree that in a genuinely entered process of collaboration, the individual leaves more enriched. But because collaboration of any type (learning, writing, thinking, teaching) in a writing course is always an assigned or forced activity, its enactment is always influenced by someone’s authority and power (the teacher, the grade, the pushy student in the group, etc.). In discussing what theories of collaboration have influenced your use of it in the writing course, address these issues of authority in tension with the benefits of the approach. 

160. You are developing a three-week segment for an undergraduate rhetorical theory course that answers the question: What are the aims of discourse? Drawing on three theorists who reflect divergent views, design that segment by including the goals for that unit, the rationale for the three divergent views, and the readings you would include. Inherent in this design, of course, is an ideology and agenda. Make sure that you have argued as to why this is an appropriate and balanced answer to the question.  
16l. Using any of the classical rhetoricians, discuss the “problem” presented by Sophistic rhetoric for knowledge or access to truth.  How did classical rhetoricians respond to the problem the Sophists identify? How might current rhetorical theory learn something from the ancient disagreement?

162. Use Emerson’s ideas about experience and any other theorists who help you to first define experience as a rhetorical and/or epistemological notion and then argue for the importance of experience in composition classes and for disadvantaged groups.

163. Given the diversity in any composition classroom, the idea of community becomes both crucial and contested.  Argue for the importance of community in the writing class, first defining the term and then proposing methods to nurture and sustain community.  Use any composition or rhetorical theorists to help you ground your argument.

164. The English Department has just passed a required Introduction to Rhetoric course for all its undergraduate students. Think about how you could go about designing six weeks of assignments for such a course for students who mainly have negative ideas about rhetoric. What classical and contemporary texts would you have them read? What assignments would you provide for them? What would be your overall goals for the course?

165. The English l0l course has often been described as an introduction to academic discourse. Drawing on at least several theorists on your list, discuss the various ways of understanding the debates over the aims of English l0l, including the argument that the course should be exclusively academic course. You may want to call upon Bartholomae, Elbow, or Rose or other thinkers on your list.

166. Why is pragmatism an important philosophy for composition teachers to understand and embrace? Outline the contributions of several pragmatic philosophers to the field of rhetoric and composition. You may wan to include Mead, Dewey, and Roskelly and Ronald to answer this question. 

167.  How might the work of Kenneth Burke—especially terministic screens and/or the Pentad-- reveal subjectivity, power relations and limitations within discourse?  Choose any film or novel on your minor lists to illustrate how Burkean concepts might suggest epistemologies for understanding power relationships and limitations in cultural and individual behavior. 
168. Mikhail Bakhtin contends that whether standing face-to-face or side-by-side, two people cannot see the same things from the same perspective: “As we gaze at each other, two different worlds are reflected in the pupils of our eyes. It is possible, upon assuming an appropriate position, to reduce this difference of horizons to a minimum, but in order to annihilate this difference completely, it would be necessary to merge into one, to become one and the same person” (Art and Answerability 23). If we can never be one with the other, how can we ever communicate across cultures, peoples, languages? Thinking about “otherness” when composing/communicating, discuss the concepts of audience and genre. Are these related concepts? Should they be? 

169.How has composition studies employed Jürgen Habermas’ concept of the “public sphere”? What are the advantages and disadvantages of this model in understanding counter publics in society and academe. If, as some say, our goal in the writing course is to create or construct citizens, what are the assumptions and ideologies tied to that claim? Drawing on at least two of the following—Habermas, Fraser, Berlant, Crowley, Sanchez, Weisser—and anyone else you choose, discuss your position on the concept of the public sphere in composition studies. 

170. Experience is a weasel word, slippery to be useful, a critic claimed in the early 20th century, responding to John Dewey’s belief in experience as the grounding for epistemology and knowledge.  Using Emerson and any three other theorists, discuss the opportunities and problems presented by experience.  How does identity, both individual and cultural, depend on experience? How is it a weasel word?

171. According to Cheryl Geisler in her report for the 2003 Alliance of Rhetoric Societies, rhetorical agency 1) includes a core component for “the capacity of the rhetor to act, 2) is “understood as a resource constructed in particular contexts and in particular ways,” and 3) is “the complex process by which a communicative act materializes out of a combination of individual will and social circumstances” (RSQ, 2004, 12-14). Given this definition, different types of rhetorical agency assume different views of subjectivity. Choosing from these theorists (Fuller, Butler, De Lauretis, Ratcliffe, Jarratt, and Worsham), discuss at least two different theories of subjectivity and their implications for rhetorical agency. How do you see these different views affecting a woman’s rhetorical agency and the ways they are heard? 

172. Composition courses with a platform of rhetorical theory often stress the consideration of the relationship between the speaker/writer and audience. Yet this approach, which is rooted in the “student writes, teacher reads” system valued by the academy, is out of step with the reality of daily discourse online. This is because context is an important element in rhetorical theory, especially the spatial context within which both the writer/speaker and the reader/listener are located. In recent years, new pedagogical “spaces” have arisen online, such as the online writing center, the virtual classroom, and other virtual student-directed spaces. Using the work of three or more theorists, explore how these new contexts may influence how instructors engage—or not—with the radically collaborative, infinitely “remixable” space of online writing.

173. Richard McKeon argues that commonplaces must be reinvented in each generation because they operate as “instruments for the perception, creation, arrangement, and establishment of the new.” This suggests that, as generative sites, commonplaces intersect with all five rhetorical canons (invention, arrangement, style, memory, delivery). Drawing on at least two other rhetoricians in addition to McKeon, explore how the operation and importance of commonplaces has changed as the audiences and technologies for rhetoric have expanded, diversified, and changed. 

3. Imagine that you are a job candidate for a position to design and administrate a new Writing Center with a substantial budget at a university similar to UNCG.  How might you use your understanding of rhetoric and composition to argue for the inclusion of specific pedagogical and technological theories that would inform this new Writing Center? Use relevant theorists on your list to support your arguments.

174. According to Jurgen Habermas, in ancient Greece, “Only in light of the public sphere did that which existed [the (male) citizen] become revealed, did everything become visible to all.” Since its inception in ancient Greece, rhetoric has been intimately associated with the development of, and negotiation of, communities and the public sphere. Using at least three theorists from your list, discuss how differing conceptions of rhetoric lead to differing understandings of community and the role of the rhetor within the community. 

175. According to John Dewey, “as an individual passes from one situation to another, his world, his environment, expands or contracts…[w]hat he has learned in the way of knowledge and skill in one situation becomes an instrument of understanding and dealing effectively with the situations which follow.” Yet more recently, composition theorists have contrastively argued that when students move from one writing situation to another, i.e. from FYC to a WAC setting, they “lose” some of what they have learned in their first-year writing courses. Using at least three theorists from your list, discuss how this approach to experience and the transfer of knowledge informs (or fails to inform) theories of writing remediation.

176. During the writing process movement in the 1980s, student writing became the major text in the class; as a result, literature was discouraged from use in composition classrooms. Within a few years of this move, compositionists came to realize the drawbacks of eliminating literature, since reading and writing are so intimately connected. Several of the theorists on your list discuss the importance of reading literature in a writing course.   Choose three theorists who write about the relationship between reading and writing theory and discuss their ideas.  In selecting literature for your own writing course, what are some of the considerations you would take into account when planning what literary works to include and why? 

177. One of the debates in the field of Composition Studies is the role of academic discourse in the first year writing courses.  Construct a dialogue between two theorists on your list about the importance and effect of teaching academic discourse in a writing course and whether it is a help or hindrance to them.  You might consider Elbow and Bartholomae, but any two theorists who have differing stances will work for this debate.

178. Imagine that you are the Director of a Basic Writing Program at a community college in charge of a six week training program for your instructors. Outline a curriculum for your course, including textbooks, reading assignments, and writing assignments.  Your answer should make some reference to the work of Mina Shaugnessy and its importance to this field.  Make arguments for your choices.  

179. Anthropologist Gregory Bateson asserts that “We are most governed by epistemologies we know to be wrong.” Choose three theorists from your list to hold an NPR discussion on “What’s Wrong with Writing Discussion Today and What Should We Do about It?” Each of these theorists you choose should bring a different perspective to the conversation—e.g., a linguist, an ethnographer, a historian, and a philosopher in the field will offer very different solutions to our current and never-ending debate over why students can’t write.  You may write this either as a radio script or summarize what each theorist might bring to the discussion.
180. Composition courses with a platform of rhetorical theory often stress the consideration of the relationship between the speaker/writer and audience. Yet this approach, which is rooted in the “student writes, teacher reads” system valued by the academy, is out of step with the reality of daily discourse online. This is because context is an important element in rhetorical theory, especially the spatial context within which both the writer/speaker and the reader/listener are located. In recent years, new pedagogical “spaces” have arisen online, such as the online writing center, the virtual classroom, and other virtual student-directed spaces. Using the work of three or more theorists, explore how these new contexts may influence how instructors engage—or not—with the radically collaborative, infinitely “remixable” space of online writing.

181. Richard McKeon argues that commonplaces must be reinvented in each generation because they operate as “instruments for the perception, creation, arrangement, and establishment of the new.” This suggests that, as generative sites, commonplaces intersect with all five rhetorical canons (invention, arrangement, style, memory, delivery). Drawing on at least two other rhetoricians in addition to McKeon, explore how the operation and importance of commonplaces has changed as the audiences and technologies for rhetoric have expanded, diversified, and changed. 

182. Imagine that you are a job candidate for a position to design and administrate a new Writing Center with a substantial budget at a university similar to UNCG.  How might you use your understanding of rhetoric and composition to argue for the inclusion of specific pedagogical and technological theories that would inform this new Writing Center? Use relevant theorists on your list to support your arguments.

183. According to Jurgen Habermas, in ancient Greece, “Only in light of the public sphere did that which existed [the (male) citizen] become revealed, did everything become visible to all.” Since its inception in ancient Greece, rhetoric has been intimately associated with the development of, and negotiation of, communities and the public sphere. Using at least three theorists from your list, discuss how differing conceptions of rhetoric lead to differing understandings of community and the role of the rhetor within the community. 

184. According to John Dewey, “as an individual passes from one situation to another, his world, his environment, expands or contracts…[w]hat he has learned in the way of knowledge and skill in one situation becomes an instrument of understanding and dealing effectively with the situations which follow.” Yet more recently, composition theorists have contrastively argued that when students move from one writing situation to another, i.e. from FYC to a WAC setting, they “lose” some of what they have learned in their first-year writing courses. Using at least three theorists from your list, discuss how this approach to experience and the transfer of knowledge informs (or fails to inform) theories of writing remediation.

185. During the writing process movement in the 1980s, student writing became the major text in the class; as a result, literature was discouraged from use in composition classrooms. Within a few years of this move, compositionists came to realize the drawbacks of eliminating literature, since reading and writing are so intimately connected. Several of the theorists on your list discuss the importance of reading literature in a writing course.   Choose three theorists who write about the relationship between reading and writing theory and discuss their ideas.  In selecting literature for your own writing course, what are some of the considerations you would take into account when planning what literary works to include and why? 

186. One of the debates in the field of Composition Studies is the role of academic discourse in the first year writing courses.  Construct a dialogue between two theorists on your list about the importance and effect of teaching academic discourse in a writing course and whether it is a help or hindrance to them.  You might consider Elbow and Bartholomae, but any two theorists who have differing stances will work for this debate.

187. Imagine that you are the Director of a Basic Writing Program at a community college in charge of a six week training program for your instructors. Outline a curriculum for your course, including textbooks, reading assignments, and writing assignments.  Your answer should make some reference to the work of Mina Shaugnessy and its importance to this field.  Make arguments for your choices.  

188. Anthropologist Gregory Bateson asserts that “We are most governed by epistemologies we know to be wrong.” Choose three theorists from your list to hold an NPR discussion on “What’s Wrong with Writing Discussion Today and What Should We Do about It?” Each of these theorists you choose should bring a different perspective to the conversation—e.g., a linguist, an ethnographer, a historian, and a philosopher in the field will offer very different solutions to our current and never-ending debate over why students can’t write.  You may write this either as a radio script or summarize what each theorist might bring to the discussion.
